UNIT OVERVIEW

Summary: Students will explore the roots of current debates
surrounding feminism, alcoholism, and drug abuse.

Activities at a Glance
Debate the fairness of the current legal drinking age in Ohio.

Explore the national reform efforts for prohibition and
women’s suffrage.

Analyze political advertisements and cartoons of the early
1900s.

Debate prohibition and women’s suffrage in a simulated
1912 town hall meeting.

Learning Outcomes
By the end of this unit, students will:

Understand the origin and development of two major
Progressive reforms: prohibition and women’s suffrage;

Be able to compare and contrast these two reform efforts;

Have explored how these reform efforts do or do not promote
the public good, and do or do not impinge on individual
rights;

Have investigated the way arguments are made;

To Dnnk and To\Vote: Have improved their public-speaking skills; and

Have discovered connections between past and current

The Campaignsfor Prohibition events.
and\Women's Suffrage Curriculum Connections

= U.S. history, drama, speech, visual arts, and language arts

7 N\
/SemngtheStage \ Materials Needed

Ifyou listen to any talk show on radio or television today, you'll = 20" Century Interactive Along the way,
likely hear these questions: CD-ROM students will learn

« Are women truly equal to men in today’s society, or Internet about such leaders as
do they simply have a different but important role to Library booksand articles Carry Nation, known

lay? ) ] : :
S Basic art supplies for for taking an ax into
Should certain recreational drugs be legalized? making posters and saloons and hacking

Should mothers remain at home to care for their banners away at “demon’s
children? Optional: period costumes rum” to end its peril,

How do we solve the problem of binge drinking on made with clothing, and Emmeline Pank-

material, and other item :
our college campuses? erial, and other items hurst, who started riots
from around the house

These questions are not new. In fact, since before the turn of in the streets and went
the 20" century, Americans have been wondering how on hunger strikes to

to create a more perfect society by correcting some of
our most pressing social problems — such as alcohol
abuse — and determining what roles men and women

should assume in our society.
& Y
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secure voting rights for
women.




fCDROMMaterials \

The 20" Century Interactive CD-ROM contains highly relevant historical reference materials — such as letters,
background documents, book excerpts, newspaper and magazine articles, speeches, opinion pieces, leaflets
and pamphlets, statements, songs, interviews, and photographs — for convenient, easy access by both teachers
and students. Teachers are encouraged to review the CD-ROM, print out the List of Resources, and refer to this
K"St frequently when preparing to teach each unit.

f WordstoKnow

Teacher Tip: Explain the meaning of the following words as they are introduced in the context of this unit.

abstinence: the act or practice of refraining from drinking alcohol

bootlegger: a person who makes, sells, or transports alcohol or liquor illegally

claim: an assertion of truth; what an arguer is trying to prove

“drys”: people who supported temperance and prohibition reform

evidence: thing or things helpful for proving a conclusion or claim

feminism: movement organized around a belief in the social, political, and economic equality of the sexes

prohibition: legal prevention of the manufacture, sale, or transport of alcoholic beverages in an attempt to gain
partial or total abstinence

speakeasy: a place for the illegal consumption of alcoholic beverages

suffrage: the right by law to vote in national and local elections

temperance: restraint in the use of or abstinence from alcoholic beverages

warrant: a general principle or assumption that establishes a connection between the evidence and the claim
&“wets”: people such as brewers who opposed temperance and prohibition J

INTRODUCTORY ACTIVITY

Activity: Debate the fairness of the current legal drinking age in Ohio
Approximate time needed: 1 hour

1. Setup the debate. Tell students that Ohio residents Team 2’s job is to argue that the current law should be
who are 18 years old currently have the right to vote, changed.
but not the right to drink alcohol. Explain that the
legal drinking age is different in other states and
countries. (In Europe, for example, there is no legal
drinking age.)

Plan and conduct the debate. Tell students that
everyone must participate in the planning and debating
process. Give teams 20 minutes to prepare. Tell teams

they should use the following format to conduct the
Divide the class in half. Team 1’s job is to argue that debate:

the current law is just and should remain the same.

Debate Format
Activity Time Needed

Team 1 offers an opening statement explaining Team 1’s position. 1 minute

Team 2 offers an opening statement explaining Team 2’s position. 1 minute

Team 1 offers supporting evidence for Team 1’s position. 2 minutes

Team 2 rebuts Team 1’s evidence and offers supporting evidence. 3minutes

Team 1 rebuts Team 2’s point and offers supporting evidence. 2 minutes

Team 2 presents a closing statement. 3 minutes

\_Team 1 presentsa closing statement. 2 minutes
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Kl'eamer'ﬁp

closing statements.
N

Helping Students Debate Well

* Invite teams to plan their strategy independently
by spending 3 or 4 minutes brainstorming a list
of possible points to make during the debate.

Suggest that teams spend 5 or 6 minutes
identifying points that might relate to one
another. Tell students to put an asterisk by those
points that seem to be the strongest or most
convincing.

Tell teams to outline a priority list of points and
sub-points based on their brainstorming list.

Each team should spend 3 or 4 minutes
anticipating what points the other team will
make. These points should be listed on one side
of a page. On the other side of the page, the
team should list possible rebuttal points for each
point made.

Tell teams to spend the last few minutes making
sure all team members are familiar with the
points and deciding which team members will
offer the opening and closing statements. Each
team should spend the final 3 or 4 minutes
outlining a list of points for the opening and

N

)

3. Explore logical thinking. After the debate, explain

the terms evidence, warrants, and claims. Tell
students these are the elements of argument, or logical
thinking. Review Handout 1-A: Logical Thinking
with the class. Then ask the students to recount the
evidence, warrants, and claims launched during the
debate. Ask students: Which were most convincing to
you,and why?

Wrap-up. Remind students that debates over the
issues of temperance and suffrage have been around
since the last century. Such debates were at their
height, however, during the Progressive era. Tell
students that they will explore the Progressive roots of
this important modern debate next. Ask students: Do
you think the claims made at the beginning of the 20"
century regarding prohibitionand women’s right to vote
were similar to the ones you made in your debate today?

fEnn’chmentAcﬁviti% \

Activity 1: Legalizing Drugs
Ask students to debate whether certain drugs should
be legalized.

Activity 2: Dry Areas of Town
Invite residents of a dry township, county, or precinct
to discuss their experiences with the class. Or

Ksuggest that students interview them. /

PART | —UNDERSTANDING TWO NATIONAL REFORMS: PROHIBITION

AND WOMEN'S SUFFRAGE

Activity: Explore the national reform efforts for prohibition and women’s suffrage

Approximate time needed: 2 hours in class

1.

Research. Spend two class periods helping students
gain an understanding of the two national reform

efforts for prohibition and women’s suffrage. Options

include:
e Asking students to read the section on national

reform efforts in Handout 1-B: Background Essay

— Prohibition and Women’s Suffrage;
e Showing videos that introduce the topics;

= Inviting students to peruse relevant textbooks,
books, and articles;

e Offeringaclass lecture on the topics; and
e Asking students to review relevant websites.

2. Keep questions in mind. Asstudents review this material,

ask them to consider the following questions:

» Why do you think these two reforms emerged during
this period?

= \Who were some of the major national leaders of these
two efforts?

Finding Information

Students may check the website (www.20thcenturyinteractive.org), the 20" Century Interactive CD-ROM,
Recommended Resources, or Additional Resources listed at the end of this unit.
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What groups opposed these two reform efforts, and
why?

Why do you think these two efforts were driven
primarily by upper- and middle-class white Ameri-
cans?

What, if anything, do these two movements have in
common? How do they differ?

Would most people who supported one effort also
support the other? Why or why not?

Record findings. As students progress through the
unit, ask them to keep a journal for recording their
findings and responding to the above questions. Along
the way, discuss students’ views on these questions.
Then ask:

e Do you think Ohio, Cincinnati, and Dayton sup-
ported these two causes?

< What arguments were made by the drysand wets as
well as the suffragists and anti-suffragists?

Tell students they will find out in the next section of the unit.

fEnrichmentAcﬁvily \
Mystery Question

Pose this question to students: While neither the
citizens of Dayton nor Cincinnati strongly supported
women'’s suffrage, Dayton enjoyed much more suffrage
activity than Cincinnati. Based on your knowledge of
local and national history, why do you think there were
more active suffragists in Dayton than in Cincinnati?

Possible responses:

» Dayton was fortunate to be home to some strong
suffrage leaders such as Mrs. Oscar Davisson,
and to some powerful advocates of suffrage such
as John H. Patterson, who founded National Cash
Register, and the editors of the Dayton Daily News.

Cincinnati, on the other hand, had a large
population of brewers and German immigrants
who generally opposed women'’s suffrage and
staunchly opposed prohibition. The German
culture endorsed beer drinking, and many
German immigrants socialized at local beer
gardens. German immigrants and other wets
typically saw women as supporting prohibition.
As a result, they did not want to give women the
vote because they believed women would vote to
eliminate saloons, drinking, and beer gardens.

PART Il —ANALYZING REFORM AND ANTI-REFORM ARGUMENTS

Activity: Analyze political advertisements and cartoons of the early 1900s

Approximate time needed: 1 hour in class

1.

Research. Ask students to read the section on local
reform efforts in Handout 1-B: Background Essay —
Prohibition and Women'’s Suffrage. Then invite
students to review leaflets, pamphlets, and advertise-
ments that were published in local periodicals.

Finding Information

Students may check the website
(www.20thcenturyinteractive.org), the 20" Century
Interactive CD-ROM, Recommended Resources, or
Additional Resources listed at the end of this unit.

Interpret leaflets and pamphlets. Based on their
review of the leaflets, pamphlets, and advertisements,
ask students to apply what they’ve learned about
evidence, warrants, and claims and complete Handout
1-C: Logical Thinking Chart. Discuss with the class.

3. Analyze a cartoon. Invite students to select one
cartoon from the 20" Century Interactive CD-
ROM or the website (www.20thcenturyinteractive.org).
Students should review the cartoon carefully and
answer the questions on Handout 1-D: Analyzing
Political Cartoons. Tell students to use this com-
pleted handout as a guide for writing a one-page
analysis of the cartoon. This analysis should include
a one-paragraph summary of the cartoon, a main
thesis statement, and an in-depth analysis of the
cartoon’s underlying messages that support the
thesis statement.

Enrichment Activity

CreateaCartoon

Invite students to draw a cartoon that makes a political
statement about the issue debated in the Introductory
Activity.
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PART Il —APPLYING AND REFLECTING

Activity: Debate prohibition and women’s suffrage in a simulated 1912 town hall meeting

Approximate time needed: 3 to 4 hours in class

1.

&

fﬁnding Information

Students may check the website

(www.20thcenturyinteractive.org), the 20th Century
Interactive CD-ROM, Recommended Resources, or
Additional Resources listed at the end of this unit.
Statements made by leaders of these reform efforts

Introduce the debate. Tell students that in the early
20th century, neither Cincinnati nor Dayton was
generally supportive of prohibition or women’s
suffrage. Because today we take women’s right to vote
and adults’ right to drink for granted, it may be
difficult to imagine how our cities would not support
these rights during that time.

Tell students they will reenact a 1912 town hall meeting
in southwestern Ohio where these ideas were debated. At
this meeting were some of the most prominent
prohibition and anti-prohibition, and suffrage and anti-
suffrage leaders in Ohio and in the nation. Reenacting
the town hall meeting will help students better
understand the thinking and reasoning of the time.

Distribute Handout 1-E: Prominent Suffrage, Anti-suffrage,
Prohibition, and Anti-prohibition Leaders. Divide the class
appropriately so that some students portray leaders, and other
students portray muckraker reporters.

Prepare for the debate. Students assigned as one of the
leaders must:

= Research the leader and his or her position as
thoroughly as possible. For example, students can
read his or her speeches, statements, or articles;
review the fashion of the time; and study speech
habits.

Prepare for the simulated town hall meeting by
completing Handout 1-F: Researching a Leader.

Speak for 2 to 3 minutes at the town hall meeting.
Students should write and give a speech stating the
leader’s views and rebutting others’ arguments just as
the leader would have done. Students may want to
consider quoting the leader’s words when they make
their speeches, and dressing in the style of the leader
and the period.

are particularly helpful.

%I’eacheer \

¢
N

y

)

Kfor evaluation.

Students assigned as reporters will also be assigned one
leader to study. These students must:

e Do background reading on the issues and arguments
related to prohibition and women’s suffrage to be well
informed about the campaigns.

Read about the leader and his or her position.

Review the information compiled on Handout
1-C: Logical Thinking Chart.

Get ready for the simulated town hall meeting by
completing Handout 1-G: Preparing to be a Re-
porter. Students should be prepared to ask at least five
pointed questions of the leader they have studied and
take notes just asa reporter would. Their questions
should be designed to uncover the deeper issues and
investigate inconsistencies, contradictions, and
potential controversies thoroughly. After the town hall
meeting, student reporters should write a one-page
article on what they observed during the meeting and
about the leader they interviewed.

Preparing for the Simulated Town Hall Meeting

Before beginning the town hall meeting, set some
guidelines for who will speak when. For example,
you may want to have the leaders give a 1-minute
opening statement, and then allow each of the
reporters to ask one question. You may also wish to
spend time as a class creating pamphlets, posters,
fliers, buttons, and banners — modeled on actual
historical examples — to display in the room during
the town hall meeting.

To enhance reflection and aid assessment, ask students
to complete Handout 1-H: Self-Reflection
Questionnaire after the town hall meeting. Either
discuss as a class, or one-on-one with each studentin
a conference. You may wish to use Handout 1-I:
Historical Reenactment Assessment as a guide

)
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RECOMMENDED RESOURCES
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on Susan B. Anthony.)
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Reminiscences, 1815-1897. New Y ork: Schocken Books,
1971. (Stanton describes her process of writing the
suffrage amendment and getting it passed.)
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Voices of American Women. Ed. Marcia Riggs.
Maryknoll, NY: Orbis Books, 1997. 132-145.

Websites
Editorial cartoons— http://www.cagle.com

Selections from the National American Woman Suffrage
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The Emancipation of Women, 1860-1920 —
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teaching/woman/home.html
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prohibition/brewing/

Anti-Saloon League — http://www.wpl.lib.oh.us:80/
AntiSaloon/

Prohibition: A Brief History (Twenties Reconstruction
Society) — http://members.aol.com/SEVEN9000/
prohib.htm
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Videos and Films

American Chronicles, 1918-1961. Van Nuys, CA: AIMS
Media, 1986. [VHS; 10 videocassettes; 24 min. each].
(The first cassette covers the years between World War |
and World War 11. Available at Wright State University
library.)

The Amendments to the Constitution: Bill of Rightsand
Beyond. Charleston, WV: Cambridge Educational,
1998. [VHS; portions covering Amendments 18-19 on
prohibition, and Amendment 20 on women’s right to
vote, are 8 min. each]. (Available at Wright State
University library.)

The Century: America’s Time, Boom to Bust. Princeton, NJ:
Films for the Humanities & Sciences, 1999. [VHS; 45
min.; volume 1 of a six-part series]. (Peter Jennings
investigates the culture of the Roaring "20s: women’s
suffrage, prohibition, the Scopes trial, jazz, and the
emergence of the KKK. Available through the History
Channel website.)

How We Got the VVote: The Exciting Story of the Struggle for
Female Equality. Los Angeles: Republic Pictures Home
Video, 1986. [VHS; 52 min.] (Original films,
photography, cartoons, and personal interviews tell the
story of early 20™ century women fighting for suffrage.
Available at Miami University and Antioch College
libraries.)

One Woman, One Vote. Educational Film Center, 1995.

[VHS video from the PBS series The American
Experience; 120 min.] (Documents the 70-year struggle
for ratification of the 19"" Amendment in 1920.
Available at Wright State, Miami, and University of
Cincinnati libraries.)

Prohibition: Thirteen Years That Changed America. New

York: A&E Home Video, 1997. [VHS; three
videocassettes; the first videocassette covers the dry
crusade and is 50 min.] (Examines the history of the
United States during the time of prohibition, including
why the 18" Amendment passed, the ways of
bootleggers and gangsters, and the development of jazz.
Available at the University of Cincinnati library.)

Votes for Women?: The 1913 U.S. Senate Testimony.

Madison, WI: Her Own Words, 1990. [VHS; 17 min.]
(Combines pictures with words based on the discussion
of the equal suffrage for men and women resolution at
the Senate hearings of April 1913. Includes verbatim
testimony along with pro- and anti-suffrage buttons,
banners, and cartoons from the time. Available through
the publisher.)
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Handout 1-A Logical Thinking

About Evidence, Warrants, and Claims

According to logicians such as Stephen Toulmin, arguments typically progress from accepted facts or data (evidence) to aconclusion
(claim) by way of a statement (warrant), which establishes a reasonable relationship between the evidence and the claim. For
example, consider the following argument:

U.S. citizens must be 18 years old to vote, and since Mary just voted in the last election,
she must be at least 18 years old.

The conclusion or claim is that Mary is at least 18 years old, and the evidence or data is that she voted in the last election.
The warrant, that one must be 18 to vote, ties the two statements together so the conclusion follows from the data.

( Evidence (data) Warrant (since) Claim (therefore) \
LMary voted in the last election. A person must be 18 years old to vote in Mary is at least 18. J

the United States.

The warrant is often implied in arguments and needs careful examination to be acceptable.
Of course, not all arguments are as simple as this example. For example, Mary could have lied about her age and acquired a
false I.D. card. In such cases, the writer can make allowances for exceptions to the major claim. Qualifiers such as probably,

possibly, doubtless, and surely show the degree of certainty of the conclusion, and rebuttal terms such as unless allow the
writer to anticipate objections.

Since | saw Mary voting in the last election, she definitely is 18 years old or older,
unless that wasn’t Mary | saw at the polls.

Note that the underlined words express the logical relationships among ideas in the argument.
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Handout 1-B Background Essay — Prohibition and Women’s Suffrage

National Reform Efforts

Prohibition

Although prohibition is one of many distinct interests
associated with Progressivism, moves to restrain the use
of alcohol actually began in the early 19*" century. Dur-
ing the 1820s and 1830s, a wave of religious revivalism
swept the country. Because prominent ministers such as
Lyman Beecher of Cincinnati sought a more perfect so-
ciety, they promoted temperance (the restraint of alco-
hol use) and abolition (the banishment of slavery) as two
ways of reaching a better world. But as the Civil War
approached, slavery became the more important issue
to tackle. After the war ended and the 20" century
dawned, alcohol use was again a concern.

Those in favor of prohibition, which bans the manufac-
ture, sale, and transport of alcoholic beverages, thought it
would protect society from violence, poverty, and moral
decay. This desire for prohibition by the drys stemmed
from their concern over the increasing urbanization of
American society. They believed that most of the drinking
happened in urban saloons, and they often blamed work-
ing-class and immigrant Americans for the increase in
drunkenness. Some employers worried that excessive drink-
ing caused workers to be inefficient, unproductive, and
more prone to accidents. Middle-class Christian white
women also typically supported prohibition because they
believed that drinking prevented men from being good
fathers, husbands, and strong Christians.

Three main factors led to the passage of the 18" Amend-
ment on prohibition:

The drys launched an impressive marketing
and political campaign to promote their
interests. The Anti-Saloon League, founded
in 1893, led a large-scale effort to convince
states and then the federal government to pass
laws against the manufacture, sale, or transport
of liquor. In fact, by January 1920 — one
month before the National Prohibition Act,
also known as the Volstead Act, was ratified
— prohibition was already in effect in 33
states. Ohio was one of the leading
battlegrounds for the prohibition debate.

2. The prohibition campaign occurred during
wartime. During World War I, Americans
were asked to sacrifice many material goods
aswell as money. In fact, in 1917, a temporary
Wartime Prohibition Act was passed to save
grain for food. Because Americans had
become accustomed to sacrifice, it was easier
for them to agree with the prohibitionists’
cause.

3. Theadvent of World War | increased anti-
German sentiment in America. Because
German-Americans and German immigrants
often owned breweries, and beer drinking was
part of the German culture, Americans who
were anti-German were eager to support
prohibition.

Once the Volstead Act (named after its promoter, Con-
gressman Andrew J. VVolstead) was enacted, Americans
could not make, sell, or import liquor legally. However,
Americans found many ways to obtain it illegally. A new
form of criminal emerged — the bootlegger —who often
made liquor available secretly in speakeasies. In some cit-
ies, bootleggers formed criminal gangs and gained consid-
erable wealth. Al Capone in Chicago was one well-known
bootlegger. George Remus, a Cincinnati bootlegger, also
gained considerable power and wealth locally.

Because of this increase in crime and the loss of business
profits, even the major supporters of prohibition eventu-
ally supported its repeal. In February 1933, Congress
adopted a resolution proposing the 21 Amendment to
the Constitution to repeal the 18" Amendment. In gen-
eral, liquor control in the United States became a local
issue.
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Handout 1-B  Background Essay — Prohibition and Women’s Suffrage (cont.)

Suffrage

When the 19" Amendment to the U.S. Constitution was
ratified in 1920, it ended decades of struggle to give women
the vote. Written by the prominent suffragist Elizabeth
Cady Stanton, the amendment was formally proposed in
1878 by A. A. Sargent, a California senator. The resolu-
tion declared:

“The rights of citizens of the United
States to vote shall not be denied or
abridged by the United States or by any
state on account of sex.”

The simplicity of the amendment’s language does not in-
dicate the amount of energy, money, and talent required
to make this happen.

The campaign for the ballot began as early as 1848 when
Elizabeth Cady Stanton and others held the first women’s
rights convention in Seneca Falls, N.Y. In the 72 years
from Seneca Falls to the passage of the 19" Amendment,
suffragists made almost 500 campaigns before state legis-
latures and 19 before U.S. Congresses. Suffragists won
their first victories at the state level. For example, Wyo-
ming granted women limited suffrage when it became a
territory in 1869. Colorado passed suffrage legislation in
1893, and Utah and Idaho followed in 1896.

Both supporters and opponents of women’s suffrage formed
alarge number of organizations at the city, state, and na-
tional levels. The most prominent suffrage organization,
the National American Woman Suffrage Association
(NAWSA) was formed in 1890. Anti-suffrage organiza-
tions such as the National Association Opposed to
Woman Suffrage also emerged.

The United States was not the only country to fight for
women’s suffrage; for decades, suffragists in Great Britain
had been fighting for the vote. Some of these suffragists
such as Emmeline Pankhurst became so frustrated with
the defeat of every major suffrage bill in Parliament that
they participated in violent acts and hunger strikes.

Why was the suffrage debate so spirited? Society in the
19t century believed that men and women were funda-
mentally different and occupied different spheres. Men
lived in a public sphere of business and politics, while
women remained in the private sphere of family, church,

and home. Some historians have called this the “doctrine
of separate spheres.” Women and men were considered
innately different, destined to assume different roles in
society. Thus, when feminists argued that women should
vote, they were striking at the very foundation of Ameri-
can society. Opponents of suffrage believed that suffrage
would threaten the core values of society.

Local Reform Efforts
Prohibition

Ohio was one of the leading battlegrounds for the prohi-
bition issue. On the dry side was the Woman’s Christian
Temperance Union (WCTU), which until the early 20™"
century was the best organized lobbying group in Ohio
and the nation. By the first decade of the century, the Anti-
Saloon League had taken the lead in campaigning for dry
issues. Wayne B. Wheeler, superintendent of the Ohio
Anti-Saloon League, became famous for his aggressive skills
atlobbying against liquor interests. The League issued more
than 24 million books, pamphlets, and leaflets to promote
the cause. The biggest supporters of prohibition lived out-
side the cities; because rural Ohioans were often more con-
servative and religious, they generally supported temper-
ance.

Urban Ohioans, especially those living in Cincinnati,
tended to be against prohibition. Cincinnati was famous
for its breweries and beer gardens, many of them owned
by German-Americans. Concerned about the growing pro-
paganda of the Anti-Saloon League and the WCTU, Cin-
cinnati brewers formed a Brewers’ Exchange to produce
propaganda of their own. They began issuing advertise-
ments portraying beer as a healthful, family drink, and
drinking as a fundamental personal liberty and right.

Despite the brewers’ marketing efforts, Ohio’s drys even-
tually won. From 1914 to 1918, the drys managed to get
prohibition on the ballot every year, and in 1918, by a
margin of 25,759 votes, the state voted to go dry. Asa
result, many Ohio breweries and beer gardens began to
make and sell near beer, what we call light beer today,
which was still legal. Yet, near beer was not enough to
keep most of these businesses open.
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Handout 1-B  Background Essay — Prohibition and Women’s Suffrage (cont.)

Suffrage

The suffrage movement in Ohio developed slowly even
though many prominent leaders — such as Thomas L.
Johnson, mayor of Cleveland; Samuel M. Jones, mayor of
Toledo; Washington Gladden, pastor of the First Congre-
gationalist Church in Columbus; and John H. Patterson,
founder of National Cash Register in Dayton —endorsed
women’s suffrage during the Progressive era.

Ohio women first organized in April 1850 at the second
Women'’s Rights Convention in Salem, Ohio, where sev-
eral women’s rights resolutions were created. But the Civil
War shifted people’s interests to abolition. In 1889, Mrs.
Harriet Taylor Upton from Portage County, Ohio, was
elected president of the Ohio Woman Suffrage Associa-
tion. She traveled throughout the state and helped orga-
nize 15 local suffrage groups, including ones in Dayton
and Cincinnati.

On June 11, 1912, many women met at the YMCA in
Dayton to secure the suffrage amendment to the Ohio
Constitution. During this meeting, Mrs. Oscar F.
Davisson, the wife of a prominent lawyer, was elected presi-
dent of the Woman’s Suffrage Party of Montgomery
County; she remained in office until 1920 when the 19®

Amendment to the U.S. Constitution was ratified. While
Mrs. Davisson was well respected and active, her efforts at
a new Ohio amendment failed. Only 24 of 88 counties
approved the Woman’s Suffrage Amendment 23. Oppo-
sition came not only from liquor and saloon supporters
but also from other anti-suffragist women, also known as
antis.

Despite this setback, Dayton suffragists continued to be
hopeful, partly because the national movement was gain-
ing momentum. In 1918, the 19" Amendment, also
known as the Susan B. Anthony Amendment, appeared
before the House of Representatives and passed by a two-
thirds majority. Ohio’s Representative Louis Gard, how-
ever, voted against the bill. Later that year, the amend-
ment failed in the Senate. But on June 4, 1919, on the
third try, the amendment passed in the Senate. Later that
month, the Ohio Senate also ratified a bill allowing women
to vote in presidential elections. But the fight was not over:
On June 19, 1920, the U.S. Supreme Court ruled that
states could not decide on federal amendments.

Finally, on August 18, 1920, woman’s suffrage became law
with the passage of the 19"" Amendment.

fDid You Know?

Womengatheredhere:

Suffrage didn’t suffer long in Ohio:

few tries.

Brewingwasbig ...

union.

Butbootlegging was evenbigger . ..

Cincinnati had one of the most notorious bootleggers in Ohio:

\Q

The country’s second Women'’s Rights Convention was held in Ohio on April 19-20, 1850, in Salem, Ohio.

Ohio was the fifth state to ratify the 19" Amendment granting women'’s suffrage. Ohio ratified it after only a

In 1880, Ohio employed the second largest number of brewery workers — 1,744 — of all states in the

In 1929 alone, 490 bootleggers were arrested in Cincinnati. The police even found one distillery through a
trap door under a pig pen on a small farm next to the city dump!

During prohibition, George Remus illegally sold whiskey from his “Death Valley” farm for a very reasonable
price. Eventually he was so successful that he had 3,000 people working for him and made millions of
dollars. In 1921, federal agents arrested Remus and sent him to prison. When he was released in 1927, he
discovered his wife had been unfaithful, and he murdered her.

S\

Teacher’s Guide — 20th Century Interactive: Making Connections to America’s Past 11




)
| -
(4]
<
@)

ing

ink

ical Th

C Log

Handout 1

¢SUO0LIRD 3S3LJ) 10 SLUIRJO PUB ‘SYUBLIEA ‘30UBPIAS 8L} pUR spuswinfe syl Apnuspl noA ue) :80noeid

Mo WANEH ENE HSSEDSL TLEETDE fvmisl o8 SR ' LEiEL

L e R T T RLE: ._..____:._“_...m.

"pafeadal
aq pnoys [ebaj1 euen(irew Bunfew sme

"Buiag-|jam s,3]doad 19810.1d 01 1SIX3 SMET]

‘loyooje 8@

uey sjdoad 01 wirey [eaisAyd ssa| sesned euen(Liein

‘18Ip
paseq-1eal & eyl 43118q SI 131p Uelie1afian v

18lp uo
UOIBLUIOJUI JO 324N0S d|gelaJ &SI IB||IA Uesns i

"3J1] J3IY1eay pue Jabuoj e aAl| sueLie)ahian
ey sAes ‘ueidIsAyd paumoual e ‘s uesns g

wrejo

JURLIEAA

(evep) soUaPINT

STTdNVX3

J

LTI S PUE 2USPIAS 8] S198ULI0J JURLIEM B PUR ‘WIR|D 83U} 9A0.d 1eu] S108) 10 B1ep SU1 S1 99USPIAT "YINnJl JO UOIISSSE Ue ST WIR|d \ -IaguisWay

"AO] |01 7Y SIBY2 81 Ul sjusLtunfe asay] JO Siusuodwiod syl p409ay *(SWIed pue ‘sjueliem ‘8dusplAg) Slusuodwiod J1syl pue
sjuawInf.Ie JUBaIp 8yl 810N “abeayns pue uoniqiyoad 01 pajejad sfeaipouad [ea0] ul paystjgnd a1em 1eyl SpusLussiaApe pue ‘sisjyduwred ‘S1ajyes| MaIAgyY :SUondalIqd

Teacher’s Guide — 20th Century Interactive: Making Connections to America’s Past

12




Handout 1-C Logical Thinking Chart (cont.)
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ANTI-SUFFRAGE ARGUMENTS

Evidence (data)
Evidence (data)
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Handout 1-C Logical Thinking Chart (cont.)

DRY ARGUMENTS
WET ARGUMENTS

Evidence (data)
Evidence (data)
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Handout 1-D Analyzing Political Cartoons

Directions: Although cartoons are meant to be amusing, they are also revealing. Because a cartoon’s words and images
often present an exaggerated view of life, a cartoon often conveys points better than words or images alone. Choose a
cartoon from the 20" Century Interactive CD-ROM or the website (Www.20thcenturyinteractive.org). Use the questions
below to help you to identify the cartoon’s obvious and subtle messages or points.

Cartoon’s title (if there is no title, give the cartoon a short title of your own):

In one or two sentences, describe what is happening in the cartoon:

List the cartoon’s captions:

Describe each character or figure in the cartoon:

List symbols used in the cartoon (symbols are images or words that stand for some other idea or event; for example,
a cross is a symbol for Christianity, and a dove is a symbol for peace):

Identify what each symbol refers to:

If the cartoon involves irony, give examples (irony represents a deliberate contradiction between what is stated and
what is meant):

What is the cartoonist’s main message? How do you know? Explain:
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Handout 1-E Prominent Suffrage, Anti-suffrage, Prohibition, and
Anti-prohibition Leaders

Directions: Prepare for the simulated 1912 town hall meeting by researching one of the following leaders:

1. Percy Andreae: Chief of the National Brewers Bureau.

Martha McClellan Brown: Founder of the Woman’s Christian Temperance Union (WCT U); leading Ohio advocate
for prohibition and suffrage.

AnnaJulia Haywood Cooper: Activist, scholar, and educator who was the fourth African-American woman to
earn a Ph.D. She eventually became president of Frelinghuysen University in Washington, D.C.

James M. Cox: Owner of the Dayton Daily News, U.S. Congressman from 1908 to 1913, and governor of Ohio
from 1913 to 1919.

Washington Gladden: Pastor of a prominent Congregationalist church in Columbus, Ohio; early advocate of the
social gospel movement.

Carry Nation: National prohibition leader who used militant tactics.

Emmeline Pankhurst: Suffragist from Great Britain who took on militant tactics.

Atlee Pomerene: Democratic U.S. Senator from Ohio from 1911 to 1923.

Florence Goff Schwarz: Executive secretary of the Hamilton County Anti-Suffrage Association.
Mary Church Terrell: Founder and president of the National Association of Colored Women.

Harriet Taylor Upton: President of the Ohio Woman Suffrage Association from 1899 to 1908 and 1911 to 1920.
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Handout 1-F Researching a Leader

Directions: As you research your assigned leader in preparation for the simulated 1912 town hall meeting, answer as
many of the following questions as you can. If you don’t know an answer, make an educated guess based on your knowl-
edge of the leader’s life, the times, and the cause the leader supports.

Your name:

Your leader’s name;

Age of your leader in 1912: Leader’s sex:

Marital status: No. of children:

Occupation:

Important past experiences:

Views on prohibition:

Views on women’s suffrage:

Personality traits:

Clothes he or she typically wore:

Tone of voice:

Body gestures:

Other relevant information:
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Handout 1-G Preparing to be a Reporter

Directions: As you prepare for the simulated 1912 town hall meeting, answer as many of the following questions as you
can. If you don’t know an answer, make an educated guess based on your knowledge of your assigned leader’s life, the
times, and the cause the leader supports.

Your name (and the pseudonym you’ll use as a reporter):

Describe the personality you will assume for this simulation:

Name of the newspaper or magazine where you work:

Leader’s name:

Leader’s occupation:

Major facts about the leader’s life (age in 1912, marital status, occupation, interests, past experiences):

Views on prohibition and women’s suffrage:

Why you think the leader takes these positions:

Strengths of the leader’s views and personality:

Weaknesses or problems with the leader’s views and personality:

Suspicions you have about this leader:

On the back of this sheet, list five questions you wish to ask this leader.
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Handout 1-H Self-Reflection Questionnaire

Directions: After the simulated 1912 town hall meeting, answer the following questions:

For those playing a leader:

Name:

Your leader’s role in the simulation:

For approximately how long did you speak at the town meeting?

How many times did you speak?

How did your leader relate to the other leaders?

List two strengths of your reenactment:

List two ways in which you could have improved:

What surprised you the most about role playing this leader?

What did you learn about history in general, and about the Progressive era specifically, by participating in this
simulation? Explain.
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Handout 1-H Self-Reflection Questionnaire

Directions: After the simulated 1912 town hall meeting, answer the following questions:
For those playing a reporter:

Name:

Name the leader you investigated, and describe your role in the simulation:

For approximately how long did you speak at the town meeting?

How many times did you speak?

What question(s) did you ask? Of whom?

Did you think the leader or leaders responded well to your question(s)? Why or why not?

List one strength of your performance:

List one way in which you could have improved:

What surprised you the most about this reenactment?

What did you learn about history in general, and about the Progressive era specifically, by participating in this
simulation? Explain.

20 Teacher’s Guide — 20th Century Interactive: Making Connections to America’s Past




Handout 1-1 Historical Reenactment Assessment Grid
(For Teacher Use Only)

Student’s name:

Trait Excellent

Exhibited clear understanding of the historical moment

Researched historical leader thoroughly

Was creative, original, and inventive in portraying the
leader or reporter

Demonstrated an accurate understanding of the leader’s
position on issues

Spoke clearly and convincingly

Spoke an appropriate length of time

Responded appropriately to others’ statements and
questions, or asked questions appropriately of others

Costume, gestures, and speech traits were characteristic
of the period

Was open to and skillful in self-evaluation

Other trait (listed by the teacher)

Other trait (listed by the teacher)
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